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Introduction

This project focuses on teaching preschool children about kindness in a classroom
setting. Many preschool children have not fully developed their prosocial skills such as kindness.
According to Ding et. (2018), prosocial behavior is defined as behavior that people benefit from,
for example, being helpful, respectful, and showing kindness. It is important for young children
to develop prosocial skills because prosocial skills are positively related to healthy relationships
and academic achievement. For example, Moffit et al. (2011) mention that the importance of
developing such competence early in life demonstrates that self-regulation in childhood predicts
health, financial stability, and educational attainment into adulthood. Making sure preschool
children have knowledge of kindness is an important aspect in a child, especially at preschool
age because if not shown early, they will bring what little knowledge they developed with them
to Kindergarten and have a hard time in class. Therefore, I have created a 3 part kindness lesson
for preschool children at Salinas Child Development Center.

Needs Statement
During the preschool years, children begin to understand helping, cooperating, and
sharing and begin developing prosocial skills. According to (Ferreira et al. 2016) as cited by
Eisenberg et al. 2006) he mentions how prosocial behavior is usually defined as voluntary
actions intended to benefit themselves. Not all children have well-developed prosocial skills by
the time they begin preschool, which makes it more difficult when they have to transition into
Kindergarten. It has been said that many children begin school with their prosocial behaviors
underdeveloped, and teachers have even said that they saw children enter without valuable
prosocial behaviors that can create a successful classroom and school community (Binfet, 2015).
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However, with early intervention and guidance, children can learn prosocial behaviors and
maintain them across the school years. Teaching children more ways to be Kind to one another in
class, will help them when they continue their studies and get older.
Prosocial skills include sharing, greeting others, and being kind to others. Prosocial
behavior Preschool children explicitly evaluate those who help or share more positively than
those who don’t (Dahl et al., 2020, as cited in Sierksma et al. 2022). Prosocial skills have been
shown to be underdeveloped in most preschool classrooms. A study I came across was done with
160 preschoolers, 77 of which had previously attended daycare, participated in a study, and were
observed during two free play sessions with peers (Salerni & Caprin, 2022). The results showed
that those who attended daycare previously had more anger and aggression than those children
who did not attend daycare. (Salerni & Caprin, 2022) The focus of this study was based on how
the children who had previous daycare experiences to those who had family care expressed their
prosocial behavior.
When covid-19 hit the entire world, it brought a big toll on everyone, including those
young children having to learn to become isolated. Two years of isolation caused a lot of health
problems on one, but educational lack as well for young children. Having to transition from
being in a classroom interacting with children their age, to have to use a computer all day for
remote classes. A major setback was for those children who come from low-income families.
According to Sullivan (2022), Data from 2020, and early evidence from the 2020-21 school year,
suggest significant setbacks among early learners, with children of color as well as those from
low-income backgrounds, who are learning English or who have a disability experiencing more
pronounced setbacks. It brought a setback in their academic achievements and their social skills.
As well as their emotional intelligence and interaction with peers and so on. In Rafanelli's 2021
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podcast, Stacey Scarborough says in one part of the interview, “they’re very aware that they need
to be apart and shouldn’t touch each other or their belongings. Transitioning from being at home
to going back in person has shown a decrease in prosocial behavior. Causing children’s
social-emotional behavior to be underdeveloped as well and the children now understand exactly
how to be kind to their classmates. Flook et al. (2015) mention that “Healthy functioning across
academic and social contexts requires self-regulatory ability in the pursuit of short and long-term
goals.” Not being able to self-regulate in a child can be a complication, especially with the
teachers in the classrooms, there is only so much they can do without putting the child down.
Kindness in most classrooms According to Coulombe & Zuccaro (2021), Encouraging
kindness in the early grades helps children develop behaviors that will have greater value beyond
their school years. According to the dictionary Kindness is defined as the quality of being
friendly, generous, and considerate. Encouraging kindness will help with their social and
emotional development. Recognizing what it means to be kind and how to promote kindness will
allow the child to practice not only in their classroom setting but at their home or in public
places. By focussing on the topic of kindness, it allows the children to understand the value of
others as well as in the community. Prioritizing kindness helps children see the impact of the
words they use and the actions they take on the dynamics of the classrooms (Coulombe &
Zuccaro, 2021). Modeling and encouraging kind behavior in the classrooms, allows the children
to create an environment in which they feel safe and want to be in, as well as understand to
respect other children around them.
Not only is kindness an important aspect in a preschool classroom, but the development
of manners is also important. Demonstrating manners or politeness in a preschool classroom has
been proven to help the children. For example, saying please and thank you. As well as allowing
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someone to walk past you without bumping into each other is just some of the most common
examples of being polite or showing manners. It is a way for children to develop their prosocial
skills. They are really being taught to show respect to one another and receive respect back.
Without knowledge of manners, children can find themselves socially isolated (Richey, 2021).
By incorporating a kindness curriculum in the preschool classroom, children learn good manners
as well as develop social skills, helping them grow into healthy, well-adjusted adults. Children at
this age are very eager to learn in a classroom setting, it is important for an educator to find the
proper way to teach the children.
Making sure the children understand their prosocial behavior is an important part of who
they are and is something teachers need to make sure they incorporate into their lessons daily.
However, most children will not understand it at first. Engaging in prosocial behaviors can be
considered a three-step process, one being that they recognize the presence of cues or behavioral
or situational that suggest another individual is experiencing a negative state of need, desire, or
distress. Two identify the appropriate intervention to help the other alleviate his/her negative
state. And three being motivated to engage in prosocial behaviors in his/her favor. (Salerni &
Caprin, 2022, as cited in Dunfield & Kuhlmeier, 2013) We have been taught that teachers are
basically a child’s second caregiver when they are not in the presence of their parents, continuing
the teaching process of expanding their prosocial behaviors as well as their social-emotional
development. By showing affection, warmth, and communication in teacher-child relationships
the prosocial behavior of the child tends to be proven to help in a classroom. Results from Myers
and Morris (2009) as cited in Ferreira et. al (2016) mention that “teacher-child closeness relates
to children’s prosocial behavior, regardless of their children’s temperament.” The article goes on
to mention that basically there are more significant outcomes when teachers-relationship over
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mother-child relationships are involved with the child helping their prosocial behavior develop in
a positive way. According to Salerni & Caprin (2022), early relational experience with peer
groups can foster capacities for understanding the children and the needs they need to promote
prosocial behaviors.
As previously mentioned there was a study done on children who had previously attended
daycare on how the differences contributed to those children who did not attend. The study was
conducted to show that children who had gone to childcare or daycare as the most call had actual
anger and aggression issues, compared to children who went straight to preschool. Children tend
to learn through modeling behaviors which, is what most times children end up doing while in
the daycare center. They see the behavior from either adults or other children misbehaving,
causing the behavior of children to rise to a bad level. So it is important to make sure that when
children are watching as adults in particular we make sure that we are focusing on positive
behaviors for these children to be able to have a successful life. Salerni & Caprin, (2022)
mention that in previous studies there were positive links found between “prosocial behavior and
social competence from preschool to late elementary school children,” With this being said
studies have shown that early socialization outside of family environments will help children
develop the child’s prosocial behavior to allow the children to have better social skills with
classmates as well within the community they choose to live as they grow older. Daycare
experience can be either a positive or negative influence on children, based on how the child is
being taught and watched.
Prosocial skills such as Kindness are not seen as much in preschool settings, making it
difficult for them to move on to Kindergarten. It is important that a teacher in a preschool
classroom allow enough time for the children to be able to understand the concept of kindness in
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order for the child to be able to have a successful career in the future and not struggle with the
rest of their school year. Incorporating more kindness curriculums is a big help in preparing these
children for a better future besides the regular type of curriculum focusing on learning how to
write and their ABCs. By incorporating the Kindness curriculum into preschool classrooms to
bring some awareness to the children, there should be hope for children to be able to allow their
prosocial skills to become more developed. As well as being prepared for the transition to
Kindergarten to have more focus in class.
Theory
The theory I am using for this project is based on Albert Bandura’s Social Learning
Theory, which proposes that children learn through observation and modeling behaviors (
Bandura, 1977 as cited by Sutton, 2021). It has been said that people learn through social
contexts, such as exposure to modeling or learning. Examples of modeling behavior can include
live models as well as symbolic models, like books, and pictures. According to Sutton (2021),
there are four mediational processes: Attention, Retention, Reproduction, and Motivation. First,
the person must pay attention to symbolic or live models that are in front of them. Second, the
person must be able to retain the observed behavior that was done. Third, the person must be
able to replicate the behavior demonstrated. Lastly, the person must be motivated to demonstrate
what they have learned.
This theory applies to my project because of the way I am going to be teaching. I am
providing a symbolic model by reading some books that involve fictional characters displaying
kind behaviors. Children will then be able to verbally give me some examples from the reading I
will have done. Secondly, the children will then be able to draw any acts of kindness they wish to
continue practicing during the rest of their class time or even at home.
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Consideration of Diversity

My project will take place at the Early Learning Program in the Salinas Child
Development Center in Salinas, CA. According to the website of the Monterey County Office of
Education, the program serves 732 children (ages 3-5 years )in 9 different school districts. The
particular center I will be at is in the old town part of Salinas. In the area, there are a lot of
low-income families. While the actual center didn’t have an actual report of the ethnic
background, I did find it on the entire program. I found that 81.6% of the children are Hispanic
or Latino, 11.2% of children are white, 1.2% are African American, 1.6% are Asian, 1.6% of
children are of two or more races, 1.5% of children are Filipino, 0.4% of children are Pacific
Islanders. My project is not focusing on all socioeconomic demographics because I am aware
that all children learn at different paces. My lessons will be given in English. Therefore, the
participants need to be proficient in speaking English. This project is designed and or modified
for preschoolers. The activities I have planned are based on their current skills and abilities to
understand at this age. I made sure that the worksheet I was presented with was preschool-age
appropriate before printing it out to take to class. The culture in the classroom was different
backgrounds. To be honest with the children running around everywhere it was hard to keep
track of all the children and the ethnic background they actually were from.

Learning Outcomes
I designed a 3-day lesson play on Kindness behavior for preschool children. By the end of my
project, preschool children will:
1. Be able to notice and name at least 2 acts of kindness and unkind words.
2. Be able to identify polite words.
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3. Indicate at least one act of kindness they wish to engage in in the future.

Method
Location and Participants
This project was presented at Early Learning Program at Salinas Child Development
Center within 3 different days talking about Kindness. The participants will be children between
the ages of 3 to 5 years. About half of the children in the classroom are bilingual, while the
others speak proficient English. There are about 30% of children are Latino/a and about 40% of
children are white, lastly about 2% of children African American. The rest of the children I don’t
remember if I’m being honest. Although the entire classroom has 20 children in total when doing
the activities it was actually different. During large groups, everyone participated but was
randomly chosen to respond. During small groups, each day was different children, so there is no
exact count of how many children I assessed.
Procedures and Materials
On day one, I went to the classroom and observed the daily routine of the children. I
observed and interacted when necessary in the classrooms. I observed first because after the
pandemic happened, there were a lot of different routines implemented, so I wanted to get
familiarized with any new changes that might have been put in place with the pandemic. I
introduced myself to the children as well as the teachers and informed them of what I would be
doing during their class time. I had to make sure that my lesson plans were adequate and would
fit in with their daily routine.
On the first day, I will go to the classroom prepared with some of my materials that
would associate with learning outcome number one about children being able to identify at least
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two kind and unkind words. I reintroduced myself to the students while they were in large group
time and explained that I will be doing some activities with the class. I began by asking the
children “How many of you know what it is to be kind?” I allowed children to answer as I chose
about 4 to respond with the photo sticks they have in class. Once they answered, I began reading
the book, The Kindness Book, by Parr (2019) When finished reading the book, I got the photo
sticks and choose a few of them to share some examples of kind acts that were said in the book.
As the children began saying their answers, I started writing down the answers on the whiteboard
they have. The class has commitments on their class wall, so I then asked the children, “What
kind of Kind acts will you do today?” I then chose a few other students who have not spoken yet
and allowed them to choose from the commitments they already have. Once I was finished with
the day activity my assessment was whether children were able to name at least 2 kind or unkind
acts, and concluded that 4 of 4 children responded by giving kind or unkind acts.
On the second day, I will have my materials associated with learning outcome 2 which is
children being able to identify polite words and go to class and wait until it is large group time.
Once in large group time, I began by asking the children “Which new acts of Kindness did you
do?” After the discussion, I read to the student the book, Try a Little Kindness by Cole (2018).
Once I finished reading the books, I got the photo sticks and choose a few students to share some
examples they remembered from the book about kindness. See Appendix A for the list of
questions. As they began to share I wrote down on the whiteboard. I then asked, “How was the
octopus being kind to the little fish?” After they answered, I sent a few students to the small
group area where I had them work on the worksheet activity I have set up for them already.
Before they began, I discussed the instructions with them, the classroom will have provided
crayons as well as pencils for the children. In the worksheet, they will have to distinguish if the
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image shown is either an unkind act or a kind act. See Appendix B for the worksheet. Once they
have done so, they will be allowed to color on the worksheet and put it into their cubbies to take
home. While the 4 students were at the table doing the worksheet, I was able to do my
assessment on who was able to complete the activity and who wasn’t able to.
On the last day, I arrived at class with the necessary materials that would fit learning
outcome 3 which was children being able to indicate at least one act of Kindness they wish to do
in the future. When children broke out into small groups for their daily activity, I sat down with
the group of children I had and reminded the children of an example of what it means to be kind
to others. As well as reminding them of unkind examples to be able to distinguish the difference
between both. I will have set up construction paper, crayons markers and glue, and other
materials in their class. I then asked the children to draw either a person, place or a thing of their
choice which is taking part in being kind to something else. I gave the children a few minutes to
draw what they want to draw, one at a time as they begin finishing I will ask them to explain
what they drew. If given the chance, I will write down what they are saying on their picture for
reference. Once they are finished, I tell them to put their name and take the finished picture to
their cubby to take home and show their parents, unless the teachers want to display them on the
walls. If children weren’t interested in doing the drawing I provided a sheet for them to color
with the word borrowing on it as well as the definition of what it meant to borrow something. In
this part, the children were not as interested in knowing what the definition of borrowing was,
they just wanted to color the picture. While the children were finishing up the activity, I was able
to do my assessment of whether the children were able to meet the learning outcome.
Results
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The first learning outcome was that, by the end of the assessment, children will be able to
notice and name at least 2 acts of kind behavior as well as some unkind behavior. By the end of
day one of my assessments, I concluded that children were able to name acts of kindness, but
not as many unkind behaviors though. To assess the first learning outcome, I first explained to
the children what it was to be kind, then read a book to them. Once the book was read and the
two questions were asked I was able to assess and agree that 4 out of 4 (100%) children that were
chosen were able to answer by giving examples of kind acts they remember from the book I had
previously read to them. This learning outcome was fully met.
The second learning outcome was that, by the end of the assessment, children will have
been able to identify polite words towards each other. To assess this learning outcome I provided
the children with a worksheet for them to be able to identify the kind or unkind behaviors. I
explained each picture of what was happening and the children had to choose whether it is polite
or not. They had to decide whether pushing or shoving was considered polite or not. As well as
examples of taking turns while on the slide. So with that being assessed, 2 out of 4 (50%)
answered correctly. By the end of day two, I was able to conclude that this learning outcome was
partially met.
The third learning outcome was that, by the end of the assessment, children will have
been able to indicate at least one act of kindness they will do in the classroom. After
re-explaining to the children what it meant to be kind to each other, I gave them drawing
materials, like construction paper, markers, crayons, and anything they had in their classroom
they would be able to use to draw and show what it was they learned. Only one little girl was
able to draw an actual picture of her playing and being nice to her friend. The other children just
drew different pictures. I was not able to capture most of them, but from what I was able to
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remember a few others drew hearts, and trees, and glued different materials that were on the
table. By the end of day three, I concluded that this learning outcome was not met.
Discussion
After this project was completed I feel like my success with the project was how the
children who were more age-appropriate of age five, were able to understand what the concept
was a bit more, compared to those children who were the age of 3 or 4 years. What I mean by
this is that children who are closer to the Kindergarten stage are able to comprehend what is
being taught to them, compared to the children who are barely starting preschool. They are still
learning on a daily basis what it is to have to be around other children as well as rules at school
compared to the rules they receive at home. My learning outcome of children being able to
distinguish between kind and unkind behaviors was also a partial success because they were able
to understand what the different images were and choose the correct answer. Another success
would be during large group discussions we did on day one and day two, after reading the two
books “Try a Little Kindness” and “The Kindness Book.” When children were asked about what
happened in the books, they were able to remember parts from it. Based on the questions I asked
them about the book, most children were able to understand what was happening and answer.
For the limitations on my project, I wish there was more time during class time to be able
to focus on what was being presented. This particular program for preschool is very
time-sensitive, so everything needs to be done quickly and on schedule. From all three learning
outcomes the one I would say was not completely met was my third outcome, which was
children being able to indicate one act of kindness they will do in the classroom. Being that the
children were more focused on just drawing what they felt like drawing at the moment and going
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off to play. With diversity in the classroom, I want to be able actually to get the chance to work
with all the children instead of just a few of them like I originally had thought it would be.
For future directions with this project, I wouldn’t say it needs to be more inclusive of
diversity, because the program itself is already inclusive, they don’t discriminate on anything that
has to do with diversity. Although older children would be a better fit for this particular topic, I
still believe that the program in general should incorporate more lesson plans on this particular
topic. It has been said by some employees I spoke with, that they are so focused on preparing
them for the school-age curriculum that they forget to incorporate how to behave well for one
another. If I was given the opportunity to implement this project again, I would like to try at a
different site. I am aware that this particular site is known for low-income families whose
children need more attention when it comes to the education curriculum. Compared to other
school sites that the program has. This information has been given to me by other teachers I have
spoken to who teach in this program. Even though my project was partially successful, I believe
if I had more time and materials, and other methods for implementing the project, it would have
been more successful. Not just that maybe if given the opportunity pull groups of children at a
time to do my project, I would do that to see if there are better outcomes to the project.
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Appendix A
List of questions asked after reading Try a Little Kindness by Cole (2018)
1. How was the octopus being kind to the little fish?
2. What did the cat share with the mouse?
3. Why did the penguin visit the polar bear?
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Appendix B
Worksheet for activity to meet Learning Outcome 2
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